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ABSTRACT
Introduction
The regular classroom teacher needs to understand the uniqueness of every child and
tailor the instructional process to meet the needs of all children.
Purpose: The purpose was to find out whether regular teachers in basic schools have
the requisite knowledge about children with special needs in their classrooms. Again, it
focused on the challenges related to available teaching and learning resources given to
regular teachers in teaching children with special needs.
Methodology: The study adopted the cross-sectional survey. In all, forty (40) teachers
who had children with special needs in their classrooms were conveniently selected
from (10) public basic schools for the study. The instrument used was a four point-point
Likert-scale questionnaire supported with an observation guide. Cronbach’s Alpha was
used to determine the reliability of the instruments with .71 index.
Results: The study revealed that majority of the teachers (M=1.669, SD= 0.414) do
not haveadequate knowledge to handle children with special needs in their classrooms.
Further, (M=1.531, SD=0.485) of the teachers revealed that they did not use
instructional strategies that meet the needs of children with special needs in their
classrooms. This was confirmed by majority (M=1.634, SD=0.476) of the teachers
when they were observed in their teaching to augment findings of the questionnaire
item that sought to find out the instructional strategies regular teachers use in
teaching.
Recommendations: It is important to extend the course duration of pre-service
teachers by the Colleges of Education, to have sufficient avenues for fieldwork or
practical experiences about the learning needs of children with special needs.

Keywords: Basic schools, Instructional approaches, Regular teachers, Adaptations,
Children with special needs.
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This study focuses on the instructional approaches of regular teachers in basic
schools who have children with special needs in their classrooms. There has been a
policy shift to address the needs of all children in schools in Ghana particularly at the
basic school level. This calls for teachers to be equipped with the requisite skills and
knowledge to meet the learning of all children.The study would help stakeholders to
identify the problems faced by teachers in teaching children with special needs and
provide the available support for them in the form of seminars, workshops and in-

service training with demonstrations.

INTRODUCTION

Ghana’s effort to develop the
potentialities of all children in the
educational sector has resulted in the
educational system to undergo changes
over the years to provide policies and
practices to meet the learning of all
children. The Government of Ghana
hoped of achieving full inclusion by 2015,
recognized the obstacles in the
implementation of the policy in terms of
teacher preparedness and students
participation in regular schools. The
inclusive policy mentions the needs for
schools to identify and see to the needs
of children with disabilities by focusing on
different learning and teaching strategies
to ensure quality education (Ministry of
Education, 2015). In spite of government
policies to ensure access and education
for all children, poor teacher attitudes
and readiness towards children with
disabilities serve as a great obstacle for
full inclusion in Ghana. Avoke (2002)
opines that negative attitude and
persistent low regard for pupils with
disabilities in schools cause a severe
barrier to social and educational inclusion
for children with disabilities in Ghana.
Ntim (2013) stated that, children with
some forms of disabilities and other
category of children with special
educational needs drop out of school. The
reason being that these children have
been denied their educational rights
because of the instructional methods
used by teachers in teaching them which
they do not benefit. All children can learn
when teaching is effective and meets
individual strengths and learning needs.
This calls for regular teachers to have the
requisite knowledge about children with
special needs to plan instructions to suit
their learning needs in the instructional
process. This study therefore focuses on

Volume 1, Number 2

the regular teachers’ knowledge in
teaching children with special needs in
regular classrooms at the basic level in
the Sunyani municipality, Ghana.
Children with special educational
needs form a momentous part of the
overall school population and the concern
for providing quality education for these
children is key. In order for educational
institutions and teachers to provide
quality education to all children, there is
the need for a better understanding
about special educational needs. In the
literature and in educational practice, the
main attention of special needs has been
given to the recognition of certain
features seen as special needs and how
these needs should be met (Vehmas,
2010). The concept of special educational
needs is defined differently in various
documents and is different across
countries because they relate to each
country’s legislation. Hayford (2013)
explains that there is a complexity
involving the definition of special
educational needs and classifications vary
to an extent from one country to the
other. To have a common and universal
definition for special educational needs,
Florian (2007) is of the view that,

different terminologies are wused in
national contexts to explain special
educational needs and there is a

progressing struggle to find an
acceptable definition for it.

In finding appropriate and suitable
definitions to explain special educational
needs, the Organization for Economic
Cooperation and Development (OECD)
(2012), reported that, special educational
needs can cover a range of needs
including physical or mental disabilities,
and cognition or educational
impairments. According the OECD, a child
is recognised as having special
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educational needs when that child is not
able to benefit from the school education
made generally available for children of
the same age without additional support
or adaptations in the content of studies
(p.1). According to National Council for
Special Education (NCSE) (2014),
children with special needs have much in
common with other children of the same
age. The NCSE further reports that there
are many aspects to a child’s
development that make up the whole
child including personality, the ability to
communicate, resilience and strength and
the ability to enjoy life and the desire to
learn ( p.9). The Education for Persons
with Special Needs (EPSEN) Act passed
into law in July 2014 explained special
educational needs as “a restriction in the
capacity of the person to participate and
benefit from education on account of an
enduring physical, sensory, mental health
or learning disability or any other
condition which results in a person
learning differently from a person without
condition” (NCSE, 2014, p.14). In Ghana,
children with special needs extend
beyond those who may be included in
disability categories to cover those who
fail in school, as well as a wide range of
reasons that are known to be barriers to
a child’s optimal development in learning
(MOE, 2013). According to the Ministry
of Education report, the various
categories of persons with varied
educational needs in Ghana include but
not limited to persons with hearing
impairment, persons with visual
impairment, person with intellectual
disability, persons with physical disability,
person with deaf-blindness, children
placed by natural catastrophes and social
conflicts, nomadic children, children living
in extreme social and economic
deprivation, children for financial
purpose, orphans, children with
HIV/AIDS and children who are not living
with their biological parents (p.6).

The education of all children
within the general classroom brings
about challenge for teachers. There is
recognition that the challenges faced by
the teaching profession are increasing as
educational environments become more
complex and heterogeneous (European
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Parliament, 2008). The switch to
inclusive education across the globe
means that general education teachers
who are not adequately prepared to
teach children with disabilities, would
undertake the overall responsibility of the
education of children with special needs.
Teachers' knowledge about children with
special needs include: knowledge and
experience of the characteristics of
children with learning disabilities, the
perception of learning materials that can
be given, and the perception of
appropriate intervention against the
specific learning difficulties that were
found (Rudiyarti, Pujaningsih &
Mumpuniarti, 2017). This calls regular
teachers to have some level of
professionalism in teaching children with
disabilities in regular classrooms. The
European Agency for Development in
Special Needs Education (EADSNE)
(2010) mentions that the basic process of
teaching children with special needs in
regular classroom is that regular
classroom teachers have certain
knowledge and understanding about the
needs of different learners, teaching
techniques and curriculum strategies. In
the regular classroom, teachers meet
children with varied needs and there is
the need for teachers to teach to meet
the needs of all the learners in the class.
Lamport (2012) is of the view that, it is
important teachers are equipped with the
skills and strategies to support behaviour
management of all children and to have
the capability to differentiate instruction
for students with special needs.

The success of teaching children
in a class where children meet with
diverse needs depends greatly on the
teacher’s ability to adapt instructions and
vary teaching pedagogies to suit the
needs of all children. Das, Kuyini and
Desai (2013) in assessing the current
skill levels of regular primary and
secondary school teachers in Delhi, it
resulted that that nearly seventy percent
of the regular school teachers rated
themselves not competent in the needed
skills to teach children with special
needs. For teachers to understand the
careful selection of instructional method
of delivery in teaching regular classrooms
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where children with special needs are
found, Schulman (2005) cited WeiB,
Kollmannsberger, Lerche, Oubaid and
Kiel (2014) shared the view that teachers
are to understand the dimensions by
which instructions in the general
classroom should be carried. They
explained the dimensions to consist of
concrete, operational acts of teaching
and learning, of showing and
demonstrating of questioning and
answering. Florian and Spratt (2013) also
shares the view that in a class where
children meet with diverse needs, the
teacher needs to understand and use an
approach that requires a theoretical
understanding of the ways that children
learn. In planning lessons, teachers need
to have in mind the different entering
behaviour of all children in the classroom
environment. This will enable children
with special needs feel a sense of
belongingness in the activities in the
regular classroom. The individual,
psychological and sociological conditions
of learning must also to be considered
when planning instruction to meet the
needs of children (WeiB et al., 2014).
Hallahan, Kaufmann, and Pullen (2012)
also share this view that teachers should
capture the initial learning situation, as
well as competencies in the area of
communication, behaviour, socialisation
and emotion, perception and
psychomotor performance, as well as the
appraisal of development risks.

The knowledge of the teachers in
selecting appropriate teaching strategies
to meet the learning needs of all children
will  promote the understanding of
concepts in a subject by children with
special needs in the classroom. Rix,
Sheehy, Fletcher-Campbel, Crisp and
Harper (2013) share the view that the
effective pedagogies for teaching children
with special needs in regular classrooms
depend upon the skills teachers have in
understanding and responding to

uniqueness of every child. Again,
teachers are able to increase the
participation of children with special

needs by pairing them to work with
others in the classroom environment.
Peer tutoring must therefore be
considered as a strategy by regular
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teachers to ensure active participation of
children with special needs in the regular
classroom. Lamport (2012) shares the
view that, when students work together
and are able to engage in discussions on
different ideas, it means children with
special needs can attain great success
and transmit their knowledge to one
another. Peer tutoring motivates learners
and helps to improve their social and
communication  skills.  Further, the
classroom environment and its
management are essential skills that the
regular teacher needs to have to ensure
all learners benefit from the teaching and
learning process. The National Council for
Special Education (2011) opines that
classroom management and organisation
in terms of layout, access to material,
visual structure, schedules and
predictability all contribute to a positive
classroom experience for pupils. In the
inclusive classroom, the regular teacher
needs to understand that any decision he
or she makes in the instruction process
and in the learning environment is likely
to affect the entire classroom needs.

Also, there is the need for
teachers to support the assessment
process by scrutinising the different
stages of assessment and different needs
of every individual in the classroom.
Assessment in the inclusive classroom
must be flexible vis-a-vis the mode of
measurement to ensure equal
opportunity for children to exhibit their
competences. Waterfield and West
(2010), refers to this as inclusive
assessment which they defined as “a fair
way of assessing for Ilearning that
achieves the objective of measuring the
learning outcome of a course awarding
grades, while recognising student
diversity and different learning styles”
(p.12). This helps to ensure equity
evaluation in the teaching and learning
process. The regular classroom teacher
has a vital role to play in the process of
teaching and learning and such roles
must be a concern to help all children
benefit from the teaching and learning
process.

For effective teaching of children
with special needs in the regular
classroom, teachers must be provided
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with  the necessary support and
assistance. Stakeholders in education
must understand that the teaching of
children with diverse needs in the regular
classroom is a complicated process. This
calls for planning among the stakeholders
to ensure that the teaching resources and
needs of the teacher are met. Catholic
Relief Service (2010) mentions that, to
provide access to quality education of
children with special needs in the regular
classroom, barriers must be removed to
create conditions to enable all children to
learn. The CRS report, further explains
that in poor countries, factors such as
lack of available funding, administrative
and policy level support and trained
personnel pose challenges that slow
down progress of teaching children with
special needs in the general classroom.
Teachers therefore need to be supported
to gain experiences to remove barriers to
the effective teaching of all children
particularly the child with special needs.
Opoku, Agbenyega, Mprah, Mckenzie,
and Badu (2017) argue that teachers
need to be provided with the required
support and training which will enable
them understand the use of different
teaching techniques, strategies, styles
and approaches needed to support the
different  abilities in the learning
environment.

A report presented by the Catholic
Relief Services on preparing teachers for
inclusive education in Vietnam (2010)
states that, teachers must be given in-
service training from time to time in
order to build effective human resources
in the field of education, for teachers to
be fully efficient to function effectively in
their classrooms to meet the learning
needs of all children. In order for regular
teachers to have adequate knowledge
about teaching children with diverse
needs, training and seminars should be
organised on regular basis to equip
teachers with the adequate knowledge
required to effectively teach children in
the regular classroom. Engelbrecht
(2013), mentions that teachers are not
only required to be equipped with
competencies but also the values and
beliefs needed to achieve the goals of
inclusive education systems which should
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be integrated into initial education as well
as ongoing professional development.
Teachers must be given the necessary
training and support before they can
adjust their ways of teaching to suit the
needs of all children. Therefore,
government needs to provide the schools
with the resources and materials to aid
the teaching of the varied needs in the
regular  classroom. Kuyini (2010)
supports the idea of providing the
necessary facilities for the
implementation and practice of inclusive
education to be effective. Further,
families of children with disabilities in
regular classrooms must also show
corporation and work with teachers.
Obeng-Asamoah (2016) stated that when
family members show positive attitude
towards their children with special needs,
it helps regular teachers to collaborate
with parents.

Most regular teachers at the basic
schools who teach in classes where
children who demand special education
provision are found do not receive the
needed resources to help them function
effectively in the inclusive classroom.
Das, Kuyini and Desai (2013) supports
this assertion that nearly eighty seven
percent of regular teachers in Delhi do
not have access to support services in
their classrooms. Teachers are again
faced with challenges in dealing with
large classes where children with special
needs are found. On the challenges
imposed on teachers by large class size,
Gadagbui (2013) mentions that physical
barriers are major challenges that
teachers face in teaching children with
special needs in the regular classrooms
with inadequate textbooks as examples.
The availability and use of teaching aids
and learning materials affect teachers’
preparedness and readiness for effective
lessons. Gadagbui (2013), writing on
class size and seating arrangements
mentioned that the enrolment of regular
and special schools in Ghana is
abnormally large. The author explained
further that the average number of pupils
in a class must be between 8-15 pupils
for the visually and hearing impaired but
five and eight for mentally handicapped.
Frimpong (2011) is also of the view that
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a teacher whether professional or not
who has to work with too large a class
would undoubtedly have his performance
hindered and it will have a negative
impact on students. Hayford (2013)
explains that, the challenges faced by
teachers include the inability to make
time for the pupils, difficulty in marking
class exercises and class control. This
unpleasantly affect assessment of pupils
as well as the quality of their marking.
This increase in class size brings
problems of ineffective class
management, poor supervision of
assignment and ineffective teaching and
personal, pupils-teacher contacts.

STATEMENT OF THE PROBLEM

The education of all children to
have equal access to education is seen as
a right of every child of school going age
regardless of his or her entering
behaviour. According to the vision 2020
document of Ghana, ensuring that all
citizens regardless of gender, disability,
social status etc. are functionally literate
and productive at the minimum is the
ultimate goal of education. The education
system will have the primary
responsibility of providing means for the
population to acquire the necessary skills
to cope successfully in an increasingly
competitive global economy (MOE,
2000). This calls for each child in the
classroom to benefit from the teaching
and learning process. However, children
with some forms of disabilities and other
category of children with special
educational needs drop out of school with
the reason that they have been denied
their educational rights because of the
instructional methods used by teachers in
teaching them which they do not benefit
(Ntim, 2013). This may be due to the
inadequate basic professional skills
needed by teachers to handle such
children in their classrooms.

PURPOSE OF THE STUDY
The purpose of the study was to
find out:
1. whether regular teachers in basic
schools in the Sunyani Municipality
have the requisite knowledge about
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children with special needs in their
classrooms.

2. the instructional adaptations regular
teachers use to meet the learning
needs of children with special needs.

3. the challenges related to available
teaching and learning resources given
to teachers in teaching children with
special needs in regular classrooms in
selected public basic schools in the
Sunyani Municipality.

RESEARCH QUESTIONS

1. What knowledge do basic level
regular teachers have about children
with  special needs in Sunyani
municipality?

2. What instructional adaptations do
basic level regular teachers use to
meet the learning needs of children
with special needs in Sunyani
municipality?

3. What available teaching and learning
resources do basic level regular
teachers receive in teaching children
with special needs?

HYPOTHESIS

1. There is no mean difference in gender
with regard to teachers’ knowledge to
teaching children with special needs
in Basic Schools in the Sunyani
Municipality.

METHODOLOGY
Research Design

The cross- sectional survey design
was selected for the study. Setia (2016)
explains that, cross-sectional survey
design is a type of observational study
design where the investigator measures
the outcome and the exposure in the
study participants at the same time.
Further, the study can be conducted
relatively faster and are inexpensive. This
design was adopted because it is the
most popular form of survey designs in
education and has the advantage of
measuring current attitudes or practices
and provides information in a short, for
instance the time required for
administering the survey and collecting
the information (Creswel, 2014).
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Population and sample

The target population included all
teachers in the 89 public Basic Schools in
the Sunyani Municipality in the Bono
region of Ghana. The sample size for the
study was 40 teachers who agreed to
have children with special needs in their
class. Male teachers were 17 (42.5%)
and females 23 (57.5%). More female
regular teachers participated in the

J
@OP‘ 0(/,9

7.4
Y YA
C >4

Exploring New Areas

study. This confirms the general
dominance of female teachers in most
basic schools in Ghana. This is no
exemption for regular teachers in the
Sunyani Municipality selected for the
study. The teachers were drawn from 10
public basic schools from the 6 circuits in
the Sunyani Municipality. Convenience
sampling technique was used to select
the sample for the study.

Table 1: Categories of children with special needs identified in the selected

regular classrooms.

Disability Frequency Percentage (%) Cumulative Percent
Visual Impairment 6 9.8 9.8

Physically Challenged 12 19.7 29.5

Hearing Impairment 13.1 42.6

Intellectual disability 7 11.5 54.1

Cerebral Palsy 5 8.2 62.3

Learning Disability 18 29.5 91.8

other 5 8.2 100

The table depicts information on
when regular teachers were asked to
name the types of disabilities they had
identified in their classrooms. The Table
shows that 61 pupils were identified by
the respondents to have some form of
disabilities in the selected regular
classrooms in basic schools in the
Sunyani Municipality. From the Table, it
is observed that 18 pupils representing
29.5% were pupils identified to have
learning disabilities. 12 pupils (19.7%)
were  pupils who are physically
challenged. Again, 8 pupils (13.1%) were
pupils with hearing impairment and 7
pupils (11.5%) were also pupils with
intellectual disability. Pupils identified to
be children with cerebral palsy were 5
representing 8.2%. Finally, it was
reported that 5 pupils (8.2%) also had
other forms of disability.

Instrument for Data Collection

The main instrument used to
collect data for the study was a four-
point Likert-scale structured
questionnaire i.e. Strongly Agree, Agree,
Disagree and Strongly Disagree,
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supported with an observation guide. The
questionnaire consisted of twenty two
items preceded by three factors that
linked the topic. Each factor also
consisted of  statements carefully
developed to link the factor. The factors
included: regular teachers' knowledge
about children with special needs (7
statements), instructional approaches of
regular teachers in teaching children with
special needs (10 statements) and the
available teaching and learning resources
regular teachers receive in teaching
children with special needs (5
statements). Cronbach’s Alpha was used
to analyse the reliability of the
instrument. Statistical reliability using the
Cronbach’s Alpha yielded .71.

Procedure for Data Collection

The questionnaire items were
delivered personally by the researchers
with the assistance of the Municipal
Special Education Coordinator to the 40
teachers who served as respondents for
the study. The selected teachers were
reminded of the objectives of the study.
After discussions with teachers in every
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school that the researchers Vvisited,
questionnaire items were given to
participating teachers. The teachers were
asked to complete the questionnaire
items in a week’s time. A period of two
weeks was used to observe the teachers
in their respective classrooms during
teaching and learning sessions in English,
Mathematics and Science. This was to
collect additional information on the
instructional adaptations used in teaching
children with special needs by regular
teachers.

Method of Data Analysis

For effective presentation and
analysis of findings, the questionnaires
were serially numbered to facilitate easy
identification. Responses to the various
items in the questionnaires were then
added, tabulated and statistically
analysed using the Statistical Package for
the Social Sciences (SPSS). Responses to
Likert scale items on a rating scale of
Strongly Agree (SA= 4), Agree (A=3),
Disagree (D=2), Strongly Disagree (SD)
=1 was used. The statistical analysis
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used consisted mainly of frequencies and
percentages. Ideas were classified
through the wuse of tables where
necessary to give it a pictorial and quick
reference to the responses. An
observation guide was designed by the
researcher to observe the instructional
strategies used by regular teachers to
teach children with special needs.
Teachers were observed according to the
ratings of Very Good (VG) = 4, Good (G)
3, Poor (P) =2 and Very Poor (VP).SPSS
was again used to conduct Independent
sample t-test to compare means and
determine if a difference existed in the
study between the mean of the
knowledge regular teachers have in
teaching with regard to gender, that is
male and female teachers.

RESULTS

Research Question 1

What knowledge do basic level regular
teachers have about children with special
needs in Sunyani municipality?

Table 2: Percentage, mean and standard deviation of knowledge of regular
teachers in teaching children with disabilities in regular classrooms

STATEMENT AGREE

f %

DISAGREE
f %

MEAN SD

I learned how to teach children
with special needs from my

initial teacher education programs. 30 75

I have been given in-service
Trainingon how to teach children
With disabilities 9

I have knowledge on how to identify
children with special needs in the
regular classroom. 23

The training received from initial

teacher education program has

exposed me to teaching all categories

of special needs children. 14

Training at initial teacher education
is adequate to teach children with
disabilities effectively. 5

I have enough practical skills to
teach all categories of children
with special needs. 5

My knowledge about children
with special needs is adequate to
teach children with disabilities 7

22,5 31

57.5

35 26 65

12.5 35

12.5 35

17.5 33

10 25 1.25 439

77.5 1.78 423

17 42.5 1.42 .501

1.65 .483

87.5 1.88 .335

87.5 1.88 .335

82.5 1.82 .385

Volume 1, Number 2
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Table 2 represents the responses
of teachers on the knowledge regular
teachers have in teaching children with
special needs in regular classrooms in the
Sunyani municipality. Majority (M=1.669,
SD=0.414) of the teachers showed that
regular teachers teaching children with
disabilities in regular classrooms in the
Sunyani municipality do not have the
required knowledge to teach children
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with special needs. However, the
minority 14 (34.3%) of the respondents,
agreed with the statement.

Research Question 2

What instructional adaptations do basic
level regular teachers use to meet the
learning needs of children with special
needs in Sunyani municipality?

Table 3: Percentage, mean and standard deviation of instructional strategies
regular teachers use to meet the learning needs of children with special needs

STATEMENT AGREE

f

DISAGREE MEAN SD

% f %

I consider the learning needs of
children with special needs when
planning lessons. 17

I give prompt answers to pupils
with special needs questions. 18

I modify assignment to the
functional level of children with
special needs. 12

I organize seating arrangements

to meet the learning needs of

children with special needs during
instruction. 26

I frequently use teaching and

learning materials that meet the
learning needs of children with

special needs in teaching 9

I involve children with special
needsin the teaching and learning
process. 24

I give children with special needs
more time in task completion. 16

I pair children with special needs
to children without special needs
in task completion. 21

I give individual attention regularly
to children with special needs
during teaching. 18

I distribute questions fairly to
children with special needs. 27

42.5 23

45.0 22

30 28 70

65 14 35

22.5 31

60 16 40

40 24 60

52.5 19

45.0 22

67.5 13

57.5 1.58 .501

55.0 1.55 .504

1.70 464

1.35 483

77.5 1.78 423

1.40 496

1.60 496

47.5 1.48 .506

55.0 1.55 .504

32.5 1.32 474

The findings as shown in Table 3
reveals that 19 (48%) of the teachers felt
that they use instructional strategies to
meet the learning needs of children with
special needs in the regular classroom.
However, the majority (M= 1.531, SD=
0.485) of the teachers disagreed with the
statement. These results imply that

Volume 1, Number 2

regular teachers teaching children with
special needs at the basic level in the
Sunyani Municipality do not effectively
use teaching strategies that meet the
learning needs of children with special
needs found in their classrooms.
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Research Question 3
What available teaching and learning
resources do basic level regular teachers
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receive in teaching children with special
needs?

Table 4: Percentage, mean and standard deviation of the available teaching
and learning resources regular teachers receive

STATEMENT AGREE DISAGREE MEAN SD
f % f %

Parents collaborate withteacher

in the education of the child. 16 40 24 60 1.60 .496

In-service training is provided

to teachers on how to teach

children with special needs 7 17.5 33 82.5 1.82 .385

Teacher is assisted by resource

Personsin the regular classroom. 2 5.0 38 95 1.95 221

Teacher is provided with teaching

aidsthat suit childrenwith special

needs in the classroom. 3 7.5 37 92.5 1.92 .267

School collaborates with teacher

n the teaching of children with

special needs. 10 25 30 75 1.75 .439
It is evident from the data

gathered that, almost all the regular
teachers responded they do not receive
the teaching and learning resources that
enhance the teaching of children with
special needs. This means 32 of the
respondents which shows (M=1.808,
SD= 0.362) disagreed to receive any
form of support in their teaching.

Hypothesis 1

1. There is no mean difference in gender
with regard to teachers’ knowledge to
teaching children with special needs
in Basic Schools in the Sunyani
Municipality.

Table 5: Independent sample t-test of male and female teachers and their
knowledge in teaching children with disabilities

Gender of
participant N Mean Std. Deviation t df P-value
Male 17 2.1765 .38969

424 38 0.674
Female 23 2.1180 145919
*P >0.05%

The Table shows a no significant
difference between the mean knowledge
scores of male (n =17, M = 2.18, Std. D
= .39) and females (n = 23, M= 2.12,
Std. D =.46). From the Table, since p=
0.674 > 0.05, the researchers rejects the

Volume 1, Number 2

alternate hypothesis and maintains the
null hypothesis and concludes that, there
is no significant difference in gender with
regard to teachers’ knowledge to
teaching children with special needs in
Basic Schools in the Sunyani Municipality.
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DISCUSSIONS
From the data gathered, it was
revealed that regular teachers teaching

children with disabilities in regular
classrooms in basic schools in the
Sunyani municipality did not have

adequate knowledge in teaching children
with disabilities in regular classrooms.
This is due to the fact that the
questionnaire items measuring the
knowledge regular teachers have in
teaching children with special needs
revealed that teachers did not have
adequate knowledge to teach children
with  disabilities. This finding has
confirmed other studies that, teachers
lack the knowledge needed to be more
effective at teaching and dealing with
children who demand special education
services and therefore, teachers should
have adequate knowledge about the
categories of children with special needs
(Rudiyarti, Pujaningsih & Mumpuniarti,
2017). The results is also consistent with
the study of Dapudong (2014) that
teachers have moderate knowledge in
the education of special educational
needs students in inclusive classrooms
when he investigated international school
teachers’ knowledge and attitude towards
inclusive education of special educational
needs students in the Eastern seaboard
region of Thailand in the school year of
2013-2014. Research indicates that it is
essential for teachers to be trained to
have the knowledge in the use skills and
strategies needed to support behaviour
management in the classroom and to
have the ability to differentiate
instruction for students with special
needs (Lamport, 2012).

Again, results from the study
revealed that teachers who participated
in the study agreed to the statement that
they learnt how to teach children with
special needs in their initial teacher
education programs. However, findings
from the study showed a higher number
of the teachers responding that training
at initial teacher education is inadequate
to teach children with special needs
effectively. Literature shows that that
Initial Teacher Training Institutions must
make inclusive education compulsory
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subject for all teachers at the pre-service
level (Catholic Relieve Services, 2010;
Robinson, 2017). This calls for initial
teacher training institution to train pre
service teachers to have the prerequisite
skills to handle children with
heterogeneous needs in the learning
environment.

Teachers’ responses in the
questionnaire and observation guide,
revealed that majority of regular teachers
at the basic level in the Sunyani
Municipality did not adjust their teaching
strategies to suit the learning needs of
children who demanded special education
services. This could have been as a result
of the inadequate training teachers had
about the teaching of children with
special needs. This results from the
study, is in conformance with the
research by Das, Kuyini and Desai (2013)
that the regular school teachers do not
have competent skills to teach children
with special needs. Again, the findings of
the study confirm the views of Florian
and Spratt (2013), teachers need to
understand and use an approach that
requires a theoretical understanding of
the ways that children learn. This view is
also supported by. Rix, Sheehy, Fletcher-
Campbel, Crisp and Harper (2013) that
the effective teaching methodologies
required to teach children with special
needs in regular classrooms is dependent
on the teacher’s skills in understanding
and responding to differences. In this
current study, teachers disagreed they
consider the needs of children with
special needs in planning instruction.
Majority of the teachers reported that,
they did not use teaching and learning
materials that meet the learning needs of
children with special needs. This action of
the teachers did not contribute positively
for children with special needs to benefit
from the instructional process. The
absence of this skill in regular teachers
put them in a very difficult position to
adapt instructional strategies to meet the
needs of children with special needs.

The teaching of children with
diverse needs in the regular classroom
calls for the regular teacher to be given
the needed resources to function
effectively (Kuyini, 2010; Engelbrecht,

122 | Page



Journal of Educational Research in Developing Areas (JEREDA)

Vol. 1. Issue 2, Pp. 112-126, 2020
http://www.jeredajournal.com

E-mail: info@jeredajournal.com

2013; Opoku et al, 2017). It is evident
from the findings that a greater number
of regular teachers at the basic level in
the Sunyani Municipality did not receive
teaching and learning resources that
enhance the teaching of children with
special needs. This became clear, when
teachers’ views were sought to know the
available teaching and learning resources
they receive in teaching children special
needs. The Support received by families
of a child in school plays a vital role in
the child’s education. When family
members show positive attitude towards
their children with special needs, it helps
regular teachers to collaborate with
parents. (Obeng-Asamoah, 2016).
Results from the study showed that
majority of regular teachers affirmed that
parents did not collaborate with them in
the teaching and learning process. The t-
test analysis revealed that there was no
mean difference in gender with regard to
teachers’ knowledge to teaching children
with special needs in Basic Schools in the
Sunyani Municipality.

CONCLUSION

Based on the findings, the study
showed regular teachers having children
with special needs in their classrooms,
did not have adequate knowledge needed
to teach this category of learners in the
regular classrooms. This implies that
teachers are academically qualified but
not professionally equipped to teach
children with special needs effectively.
This is due to the shallow nature of the
course content at the initial teacher
education program and the unavailability
of regular in-service training and
workshops organised for regular
teachers. The analysis of the data from
teachers’ responses to the questionnaire
and the results from the observation
guide revealed that regular teachers at
the basic level in the Sunyani Municipality
did not adjust their teaching strategies to
suit the learning needs of children who
demanded special education services in
the regular classroom. Further, the study
shows majority of regular teacher at the
basic level in the Sunyani Municipality did
not receive support in terms of teaching
and learning resources to enhance the
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teaching of children with special needs
effectively. Large <class size and
inadequate time of instructional periods
on the time table were challenges that
did not help regular teachers to be able
to fully involve and have adequate time
for children with special needs in the
regular classroom. This confirms the
findings of (Frimpong, 2011; Gadagbui,
2013) that, physical barriers form a part
of the challenges teachers face in
teaching children with special needs in
the regular classrooms which includes
inadequate textbooks, large class size
and seating arrangements.

RECOMMENDATIONS

The study revealed that regular
teachers teaching children with special
needs do not have adequate knowledge
in teaching children with special needs;
teachers do not get adequate practical
experience on how to teach children at
the pre-service level. Again teachers do
not use instructional strategies that meet
the learning needs of children with
special needs in the regular classrooms.

Based upon these:

1. The duration and course content of
special education should be expanded
to provide sufficient avenues for
fieldwork or practical experiences
about the learning needs of children
with special needs for pre-service
teachers before the completion of
teacher education programmes.

2. Periodic seminars, workshops and in-
service training should be organised
for teachers to broaden their
knowledge on contemporary trends
about inclusive education practices.

3. Effective collaboration should exist
between regular teachers and parents
in the education of the child with
special needs.
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